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ABSTRACT : Emotional intelligence is an important internal factor that supports students' learning
success by enabling them to recognize and regulate emotions, maintain self-motivation, and
establish positive social relationships during the learning process. This study aimed to examine
the relationship between emotional intelligence and academic achievement among fourth-
grade students at SD Negeri 2 Konda, South Konawe Regency. A quantitative approach with a
correlational research design was employed. The population and sample consisted of all 32
fourth-grade students, selected using a total sampling technique. Data on emotional
intelligence were collected using a questionnaire, while academic achievement data were
obtained from students' first-semester report-card grades. The data were analyzed using
descriptive statistics and Pearson's Product-Moment correlation with the assistance of IBM
SPSS. The results showed that the students' emotional intelligence and academic achievement
were generally in the good category. Pearson's correlation analysis produced a correlation
coefficient of r = 0.764 with a significance value of p < 0.001, indicating a strong, positive, and
statistically significant relationship between emotional intelligence and academic achievement.
The coefficient of determination (R?) was 0.583, indicating that emotional intelligence
contributed 58.3% to the variation in students' academic achievement, while the remaining
41.7% was associated with other factors not examined in this study. Thus, higher emotional
intelligence was associated with higher academic achievement among fourth-grade students at
SD Negeri 2 Konda.
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INTRODUCTION

Education is a fundamental human need aimed at developing students’
potential, abilities, and behavior through conscious, deliberate, systematic, and
planned efforts. As formal educational institutions, schools play an important role in
facilitating students’ cognitive, affective, social, and emotional development through
meaningful learning experiences. The success of the educational process is ultimately
reflected in various student outcomes, one of which is academic achievement.
Academic achievement is an important indicator of the extent to which students have
mastered the knowledge and competencies developed through the learning process.

Academic achievement is an important indicator of the success of the learning
process in elementary school. It is influenced not only by cognitive ability but also by
various internal and external factors that affect students’ learning processes. One of
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the important internal factors is emotional intelligence. Emotional intelligence helps

students recognize, understand, regulate, and express their emotions appropriately.
These abilities enable students to maintain motivation, manage challenges, build
positive relationships, and participate effectively in the learning process (Doho et al.,
2023). Previous studies have also shown that students with well-developed emotional
intelligence tend to demonstrate stronger learning motivation, better emotional
regulation, and more positive academic outcomes (MacCann et al., 2020; Parker et al.,
2021).

The importance of emotional development in elementary school is also
supported by Saputra et al. (2024), who found that emotional intelligence influences
students’ social interaction. Students who are able to understand and regulate their
emotions tend to interact more positively with peers and teachers. Positive social
interaction can create a supportive learning environment, which in turn may
contribute to students’ involvement and success in the learning process. Thus,
emotional intelligence is not only related to students’ social development but may
also support the development of academic abilities.

In addition, academic achievement represents one of the important indicators of
students’ success in learning. Saputra et al. (2025) demonstrated that students’
academic achievement is related to their learning abilities, particularly critical reading
ability. This finding indicates that academic achievement is influenced by various
student competencies that develop through the learning process. Therefore, the
achievement of optimal academic outcomes requires attention to both students’
cognitive abilities and non-cognitive factors, including emotional intelligence.

The development of students’ abilities also occurs within a learning environment
that continues to experience changes due to technological and pedagogical
developments. Ekadayanti et al. (2024) emphasized the importance of developing
learning media and digital literacy in elementary education to support more effective
and relevant learning experiences. Similarly, Kasmawati et al. (2025) explained that
the transformation of learning media has become an important part of the
development of elementary education. However, the availability of innovative learning
media alone is not sufficient to guarantee optimal learning outcomes. Students’
emotional readiness, self-confidence, ability to regulate emotions, and capacity to
interact with others also remain important aspects of the learning process.

Furthermore, learning approaches that actively involve students can provide
opportunities for students to develop cognitive and social competencies
simultaneously. Ahmad et al. (2025) emphasized the importance of constructivist
learning approaches that encourage students to actively construct knowledge through
meaningful experiences. This perspective is relevant to the development of emotional
intelligence because students’ active involvement in learning provides opportunities
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for them to communicate, collaborate, manage emotions, and respond to various

learning challenges. In addition, education in elementary schools should recognize the
diversity of students’ abilities and backgrounds, as emphasized by Ummah et al.
(2025) in their discussion of the integration of linguistics and multicultural education in
elementary schools.

Based on initial observations and an interview with the fourth-grade teacher at
SD Negeri 2 Konda, it was found that some students had not yet developed optimal
emotional regulation skills. This condition was reflected in low self-confidence, a
tendency to give up when facing difficult tasks, limited emotional control, and
suboptimal collaboration with peers during learning activities. Some students also
appeared to have difficulty maintaining concentration and responding positively to
challenges during the learning process. These conditions may affect students’
participation and ultimately influence their academic achievement.

Although numerous studies have reported a positive relationship between
emotional intelligence and academic achievement, each school has distinct student
characteristics, social environments, and learning conditions. Therefore, previous
findings may not fully represent the conditions of fourth-grade students at SD Negeri 2
Konda, South Konawe Regency. In addition, studies examining the relationship
between emotional intelligence and academic achievement among elementary school
students in the local context remain limited. This gap provides a basis for conducting
further empirical research.

Based on these considerations, this study addresses the following research
question: Is emotional intelligence related to the academic achievement of fourth-
grade students at SD Negeri 2 Konda, South Konawe Regency? Accordingly, this study
aims to examine the relationship between emotional intelligence and academic
achievement among fourth-grade students at SD Negeri 2 Konda.

This study is expected to provide empirical evidence for the development of
educational psychology, particularly research concerning the relationship between
emotional intelligence and academic achievement at the elementary-school level. In
addition to strengthening previous findings, the results may provide practical
information for teachers and schools in designing learning strategies that consider not
only students’ cognitive development but also their emotional intelligence. By paying
attention to students’ emotional abilities, schools may create learning environments
that better support motivation, social interaction, emotional regulation, and academic
achievement.

METHODS
This study employed a quantitative correlational design to examine the
relationship between emotional intelligence and students' academic achievement. The
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research was conducted at SD Negeri 2 Konda, South Konawe Regency, during the

2025/2026 academic year. The population consisted of 32 fourth-grade students.

Because the population was fewer than 100 students, all members of the population
were included as the research sample using a total sampling technique.

In this study, emotional intelligence served as the independent variable, while
academic achievement served as the dependent variable. Data on emotional
intelligence were collected using a questionnaire developed based on five dimensions
of emotional intelligence. Meanwhile, data on students' academic achievement were
obtained from the average scores of their first-semester report cards.

Before being used for data collection, the emotional intelligence questionnaire
was first tested on 25 students who were not included in the research sample. The
instrument validity test showed that 17 of the 20 questionnaire items were valid. The
reliability test produced a Cronbach's Alpha coefficient of 0.825, indicating that the
instrument had a high level of reliability and was suitable for use in the research.

The data analysis was conducted in several stages. First, descriptive statistical
analysis was used to describe the characteristics of the emotional intelligence and
academic achievement data, including the mean, minimum score, maximum score,
and standard deviation. Second, prerequisite tests were conducted, consisting of a
normality test and a linearity test. The normality test was used to determine whether
the data were normally distributed, while the linearity test was conducted to
determine whether there was a linear relationship between emotional intelligence
and academic achievement.

After the prerequisite tests were fulfilled, hypothesis testing was conducted
using the Pearson Product-Moment correlation test with the assistance of IBM SPSS
Statistics. The test was conducted at a 5% significance level. The decision-making
criterion was that if the significance value was less than 0.05, there was a significant
relationship between emotional intelligence and academic achievement. In addition,
the coefficient of determination was calculated to determine the percentage
contribution of emotional intelligence to the variation in students' academic
achievement.

RESULT AND DISCUSSION
RESULT
A. Descriptive Analysis of Emotional Intelligence and Academic Achievement

The descriptive analysis was conducted to provide an overview of the emotional
intelligence and academic achievement of fourth-grade students at SD Negeri 2
Konda. The analysis included the number of respondents, mean, median, mode,
standard deviation, minimum score, and maximum score. The results are presented in
Table 1.
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Table 1. Descriptive Statistics of the Study Variables

Statistic Emotional Intelligence Academic Achievement
N 32 32
Mean 50.9063 87.6563
Median 51.5000 88.0000
Mode 49.00 90.00
Standard Deviation 7.01316 3.38507
Minimum 36.00 82.00
Maximum 61.00 94.00

Based on Table 1, the mean score of students' emotional intelligence was
50.9063, with a standard deviation of 7.01316. The minimum score was 36, while the
maximum score was 61. These results indicate that the emotional intelligence scores
of the students varied, although the majority of students demonstrated relatively
good emotional intelligence.

Meanwhile, the mean academic achievement score was 87.6563, with a
standard deviation of 3.38507. The students' academic achievement scores ranged
from 82 to 94, with a median score of 88 and a mode of 90. The relatively small
standard deviation indicates that the academic achievement scores of the students
were relatively homogeneous.

Overall, the descriptive results show that the fourth-grade students at SD Negeri
2 Konda demonstrated relatively good levels of emotional intelligence and academic
achievement. These descriptive findings provide an initial overview before testing the
relationship between the two variables.

B. Pearson Correlation Analysis

The Pearson Product-Moment correlation test was conducted to determine the
relationship between emotional intelligence and academic achievement among
fourth-grade students. The results are presented in Table 2.

Table 2. Pearson Correlation Test Results

Sig. (2-
tailed)

Variables r Interpretation

Emotional Intelligence — 0.764 <0.001 Positive, significant, and

Academic Achievement strong relationship

Based on Table 2, the Pearson correlation coefficient was 0.764, with a
significance value of less than 0.001. Because the significance value was lower than
0.05, the null hypothesis was rejected and the alternative hypothesis was accepted.
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Thus, there was a statistically significant relationship between emotional intelligence
and academic achievement among fourth-grade students at SD Negeri 2 Konda.

The correlation coefficient of 0.764 indicates a strong positive relationship. This
means that students with higher emotional intelligence tended to demonstrate higher
academic achievement. Conversely, students with lower emotional intelligence tended
to have relatively lower academic achievement.

C. Coefficient of Determination

The coefficient of determination was calculated to determine the contribution of
emotional intelligence to the variation in students' academic achievement. The results
are presented in Table 3.

Table 3. Coefficient of Determination (R?)

Variables R RSquare (R?) Contribution

Emotional Intelligence — Academic 0.764 0.583 58.3%
Achievement

Based on Table 3, the coefficient of determination (R?) was 0.583. This indicates
that emotional intelligence contributed 58.3% to the variation in students' academic
achievement. The remaining 41.7% may be influenced by other factors that were not
examined in this study, including learning motivation, cognitive ability, family support,
learning environment, teacher factors, and other psychological factors.

The results of the correlation analysis and coefficient of determination indicate
that emotional intelligence has an important relationship with academic achievement
among fourth-grade students at SD Negeri 2 Konda.

DISCUSSION

The results of this study demonstrate a strong and statistically significant
positive relationship between emotional intelligence and academic achievement
among fourth-grade students at SD Negeri 2 Konda. The Pearson correlation
coefficient of 0.764, with a significance value of less than 0.001, indicates that
students with higher emotional intelligence tended to achieve better academic results.
The coefficient of determination further showed that emotional intelligence explained
58.3% of the variance in academic achievement, while the remaining 41.7% was
associated with other factors outside the scope of this study.

These findings support the view that academic achievement is not determined
solely by students' intellectual abilities. Emotional intelligence also plays an important
role in supporting the learning process. Students who are able to recognize,
understand, and regulate their emotions are generally better prepared to face
academic challenges. When students experience difficulties in understanding learning
material or completing assignments, emotional regulation helps them remain calm,
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maintain concentration, and continue making efforts to solve the problems they
encounter.

The findings are consistent with the theory of emotional intelligence proposed
by Goleman, which emphasizes five important dimensions: self-awareness, self-
regulation, motivation, empathy, and social skills. These five dimensions are closely
related to students' daily learning experiences. Self-awareness helps students
recognize their feelings and understand their strengths and weaknesses. Self-
regulation enables students to control negative emotional responses when facing
difficult tasks. Motivation encourages students to persist in achieving learning goals,
while empathy and social skills support positive interactions with teachers and peers.

The results also reinforce the findings of MacCann et al. (2020), who identified
emotional intelligence as an important predictor of academic success. Students with
good emotional intelligence are better able to manage academic stress, maintain
learning motivation, and establish positive relationships within the learning
environment. These abilities can support concentration, task completion, and active
participation in classroom activities.

In the context of elementary education, the relationship between emotional
intelligence and academic achievement is particularly important because students are
still developing their emotional and social abilities. The initial observations at SD
Negeri 2 Konda indicated that some students experienced difficulties in managing
emotions, maintaining confidence, and persisting when facing challenging learning
tasks. Such conditions may influence their academic performance. Conversely,
students who can manage their emotions effectively tend to be more prepared to
participate in learning activities and overcome academic difficulties.

The findings of this study are also consistent with Saputra et al. (2024) who
found that emotional intelligence influences students' social interaction in elementary
schools. Emotional intelligence is closely related to students' ability to understand
themselves and interact positively with others. In the classroom, positive social
interaction can create a more supportive learning environment. Students who can
cooperate, communicate, and manage conflicts with their peers may experience
better learning conditions, which can indirectly support their academic achievement.

The results are also relevant to the findings of Parker et al. (2021) who explained
that emotional intelligence supports students' ability to adapt to various academic
demands. Students with higher emotional intelligence tend to respond more positively
to learning difficulties, teacher feedback, and academic pressure. This adaptive
capacity may explain why emotional intelligence demonstrated a strong relationship
with academic achievement in the present study.

Furthermore, emotional development is influenced by the social environments
in which children grow and learn. Denham (2022) emphasized that emotional
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competence develops through interactions within the family, school, and broader

social environment. Therefore, the classroom environment and teacher support are
important in helping students develop emotional regulation, empathy, and social
skills. A positive classroom climate can provide students with opportunities to practice
emotional and social competencies while simultaneously supporting their academic
development.

The present findings are also in line with previous studies that have reported
positive relationships between emotional intelligence and learning outcomes among
elementary school students. These findings suggest that emotional regulation and
interpersonal skills are consistently associated with students' academic success across
different educational contexts. The strong correlation found in this study further
indicates that emotional intelligence is an important psychological factor in the
academic development of fourth-grade students.

However, the finding that emotional intelligence contributed 58.3% to the
variation in academic achievement should not be interpreted as indicating that
emotional intelligence is the sole determinant of academic success. The remaining
41.7% indicates that other factors also contribute to students' academic achievement.
These factors may include cognitive ability, learning motivation, study habits, family
support, teacher competence, learning facilities, and the school environment.

From the researchers' perspective, the strong positive relationship identified in
this study indicates that the development of emotional intelligence should become
part of elementary-school education. Learning should not focus exclusively on the
cognitive achievement of students but should also provide opportunities for students
to develop self-awareness, emotional regulation, motivation, empathy, and positive
social relationships. By integrating these aspects into the learning process, teachers
may help students become better prepared to face academic challenges and achieve
more optimal learning outcomes.

Thus, this study confirms that emotional intelligence is an important factor
associated with academic achievement among fourth-grade students at SD Negeri 2
Konda. The findings provide empirical support for the importance of integrating social-
emotional development into elementary education as part of a comprehensive effort
to improve students' academic achievement and overall development.

CONCLUSION

This study concludes that there is a positive and statistically significant
relationship between emotional intelligence and the academic achievement of fourth-
grade students at SD Negeri 2 Konda. The Pearson Product-Moment correlation
analysis produced a correlation coefficient of 0.764 with a significance value of <
0.001, indicating a strong positive relationship between the two variables.
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Furthermore, the coefficient of determination showed that emotional intelligence

contributed 58.3% to the variation in students' academic achievement, while the
remaining 41.7% was influenced by other factors outside the scope of this study.

These findings indicate that students with higher emotional intelligence tend to
demonstrate better academic achievement. The ability to recognize and regulate
emotions, maintain motivation, manage learning difficulties, and establish positive
social relationships can support students in participating more effectively in the
learning process. Therefore, emotional intelligence should be considered an important
aspect of elementary education alongside the development of students' cognitive
abilities.

The practical implication of this study is that teachers and schools should
provide greater attention to the development of students' emotional intelligence
through learning activities and a supportive classroom environment. Activities that
encourage self-awareness, emotional regulation, motivation, empathy, cooperation,
and positive social interaction can be integrated into the learning process to support
students' academic development.

This study is limited to a relatively small sample of fourth-grade students from
one elementary school and focuses on the relationship between emotional
intelligence and academic achievement. Therefore, future research is recommended
to involve larger samples from several schools and examine other factors that may
influence academic achievement, including learning motivation, family support,
cognitive ability, study habits, teacher factors, and the school environment. Further
studies may also use longitudinal or mixed-method approaches to provide a more
comprehensive understanding of how emotional intelligence develops and influences
students' academic achievement over time.

REFERENCES

Ahmad, A., Saputra, E. E., & Suziman, A. (2025). Integrasi pendekatan teori belajar
konstruktivisme melalui model Project-Based Learning pada pembelajaran IPS di
sekolah dasar. Sulawesi Tenggara Educational Journal, 5(1), 469-475.
https://doi.org/10.54297/seduj.v5i1.1215

Asa Parent, G. A. G., Gunawan, A., & Hermawati, E. (2024). Hubungan kecerdasan

emosional dengan hasil belajar kognitif siswa pada pembelajaran tematik.
BADA'A: Jurnal llmiah Pendidikan Dasar, 5(2), 374—385.

Denham, S. A. (2022). Emotional development in children and adolescents. Guilford
Press.

Doho, Y. D. B., Oktara, T. W., Indriana, |. H., Kraugusteeliana, Putri, D. M., Sitio, H.,
Irwanto, Masruroh, F., Sidik, N. A. H., & Cahyadiana, W. (2023). Kecerdasan
emosional: Teori dan aplikasi. Widina Media Utama.

193

JELS

Vol. 05 No. 02 October 2025


http://jurnal.gerakanedukasi.com/index.php/gerasi
https://doi.org/10.54297/seduj.v5i1.1215

Journal of Education Vol 05 No 02 October 2025

J E L gﬁg&fﬂ‘:gfgg's‘g Sciences http://jurnal.gerakanedukasi.com/index.php/gerasi

R https://doi.org/10.56404/jels.v5i2.421

Ekadayanti, W., Parisu, C. Z. L., Yanti, N. R,, Sisi, L., & Saputra, E. E. (2024). Pembuatan

media pembelajaran matematika dan sains berbasis Canva untuk meningkatkan

kecakapan literasi digital guru SD. Journal of Human and Education (JAHE), 4(4),
1007-1015. https://doi.org/10.31004/jh.v4i4.1415

Goleman, D. (2021). Emotional intelligence: Why it can matter more than 1Q (25th

anniversary ed.). Bloomsbury Publishing.

Harris, V. W., Anderson, J., & Visconti, B. (2022). Social emotional ability development
(SEAD): An integrated model of practical emotion-based competencies.
Motivation and Emotion, 46(2), 226-253. https://doi.org/10.1007/s11031-021-
09922-1

Hattie, J. (2021). Visible learning: The sequel. Routledge.

Hattie, J. (2023). Visible learning: The sequel: A synthesis of over 2,100 meta-analyses
relating to achievement. Routledge. https://doi.org/10.4324/9781003381624

Kasmawati, K., Ekadayanti, W. 0., & Putri, S. M. (2025). Transformasi media
pembelajaran dalam pendidikan dasar. Jurnal Pendidikan Multidisiplin, 1(1), 41—
49, https://doi.org/10.54297/jpmd.v1i1.883

MacCann, C., Jiang, Y., Brown, L. E. R., Double, K. S., Bucich, M., & Minbashian, A.
(2020). Emotional intelligence predicts academic performance: A meta-analysis.
Psychological Bulletin, 146(2), 150-186. https://doi.org/10.1037/bul0000219

Mayer, R. E. (2021). Multimedia learning (3rd ed.). Cambridge University Press.

Ormrod, J. E. (2020). Educational psychology: Developing learners. Pearson.

Parker, J. D. A., Keefer, K. V., & Saklofske, D. H. (2021). Emotional intelligence and
academic success. Personality and Individual Differences.
https://doi.org/10.1016/j.paid.2020.110565

Pohan, K. K., & Ramadan, Z. H. (2025). Hubungan keterampilan interpersonal dengan

kecerdasan emosional pada siswa kelas IV sekolah dasar. Jurnal Penelitian lImu
Pendidikan Indonesia, 4(2), 1058-1066. https://doi.org/10.31004/jpion.v4i2.526
Robinson, M. D., Asad, M. R., & Irvin, R. L. (2023). Emotional intelligence as evaluative

activity: Theory, findings, and future directions. Journal of Intelligence, 11(6),
125. https://doi.org/10.3390/jintelligence11060125
Sagjuddin, S., & Nawir, M. (2021). Character based module development for the

practicality of social science learning process in elementary school. Indonesian
Journal of Primary Education, 5(1), 105-112.

Saputra, E. E., Hatima, Y., Kasmawati, K., Parisu, C. Z. L., & Ahmad. (2025). Hubungan
antara kemampuan membaca kritis dan prestasi belajar Bahasa Indonesia siswa
kelas V sekolah dasar. Sulawesi Tenggara Educational Journal, 5(1), 476—483.
https://doi.org/10.54297/seduj.v5i1.1216

Saputra, E. E., Sisi, L., Pratama, M. D., & Jusman. (2024). Pengaruh kecerdasan

emosional terhadap interaksi sosial peserta didik di sekolah dasar. Journal of

JELS

Vol. 05 No. 02 October 2025

194


http://jurnal.gerakanedukasi.com/index.php/gerasi
https://doi.org/10.31004/jh.v4i4.1415
https://doi.org/10.1007/s11031-021-09922-1
https://doi.org/10.1007/s11031-021-09922-1
https://doi.org/10.4324/9781003381624
https://doi.org/10.54297/jpmd.v1i1.883
https://doi.org/10.1037/bul0000219
https://doi.org/10.1016/j.paid.2020.110565
https://doi.org/10.31004/jpion.v4i2.526
https://doi.org/10.3390/jintelligence11060125
https://doi.org/10.54297/seduj.v5i1.1216

Journal of Education Vol 05 No 02 October 2025

J E Ls ‘:'I‘sgN‘-g‘:sfs’::?g Sciences http://jurnal.gerakanedukasi.com/index.php/gerasi

https://doi.org/10.56404/jels.v5i2.421
Education Sciences: Fondation & Application, 3(2), 70-82.
https://doi.org/10.56959/jesfa.v3i2.103

Schunk, D. H., & DiBenedetto, M. K. (2020). Motivation and social cognitive theory.
Contemporary Educational Psychology, 60, 101832.

Ummabh, I., Saputra, E., & Ahmad, A. (2025). Integrasi linguistik dalam pendidikan
multikultural di sekolah dasar. Jurnal Pendidikan Multidisiplin, 1(1), 20-33.
https://doi.org/10.54297/jpmd.v1i1.881

Widyasari, A., Hamdani, H., & Ghasya, D. A. V. (2023). Hubungan antara kecerdasan
emosional dan kedisiplinan belajar dengan hasil belajar siswa sekolah dasar.
Autentik:  Jurnal Pengembangan Pendidikan Dasar, 7(2), 188-199.
https://doi.org/10.36379/autentik.v7i2.302

195

JELS

Vol. 05 No. 02 October 2025


http://jurnal.gerakanedukasi.com/index.php/gerasi
https://doi.org/10.56959/jesfa.v3i2.103
https://doi.org/10.54297/jpmd.v1i1.881
https://doi.org/10.36379/autentik.v7i2.302

	A. Descriptive Analysis of Emotional Intelligence and Academic Achievement

