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Article history: This study aims to analyze and evaluate the implementation of Islamic
. Religious Education (IRE) instruction using the CIPP model (Context, Input,

Received month dd, yyyy Process, Product) as an effort to improve student quality, thereby contributing

Revised month dd, yyyy to the Human Development Index (HDI) at SDN Banjaran 2 in Kediri City.

Accepted month dd, yyyy The CIPP evaluation model is one of the program evaluation approaches

developed by Stufflebeam that is oriented toward decision-making and the
continuous improvement of program quality. This study employs a descriptive
Keywords: qualitative approach with data collection techniques including in-depth
CIPP Evaluation! interviews, observations, and document analysis. The research results indicate
’ that in the context dimension, the PAI learning objectives are aligned with the
institution’s vision of shaping students with religious character who can
internalize Islamic values in their daily lives. In the input dimension, teacher
readiness, curriculum implementation, and the availability of facilities and
infrastructure are considered adequate, although there is still a need to
optimize the use of learning media and strengthen parental involvement. In
the process dimension, learning activities took place quite effectively through
the application of varied methods combined with the reinforcement of
religious practices, such as reciting the Asmaul Husna, performing the Dhuha
prayer, and reciting short surahs before lessons began. In terms of the product
dimension, improvements were observed in students’ cognitive, affective, and
psychomotor aspects, as reflected in their religious understanding, attitudes,
and religious practices. Thus, it can be concluded that the implementation of
Islamic Education (PAI) instruction based on the CIPP model makes a
significant contribution to improving student quality, particularly in
supporting the educational dimension of the Human Development Index
(HDI).
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1. INTRODUCTION (10 PT)

Education is one of the key indicators of human development and plays a vital role in improving the
quality of human resources within the framework of the Human Development Index (HDI). Education
does not focus solely on cognitive aspects; it also bears the responsibility of shaping students’ character,
morals, and spirituality. In this regard, Islamic Religious Education (IRE) holds a strategic position as it
serves as a means for internalizing religious values that influence the formation of students’ personalities
and social behavior. This aligns with the character education theory proposed by Lickona, which asserts
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that education must encompass three main components: moral knowing, moral feeling, and moral action.'
Furthermore, from an Islamic educational perspective, Al-Ghazali states that the purpose of education is
to shape individuals of noble character through the balanced development of intellectual, spiritual, and
emotional aspects.? In this regard, Islamic Religious Education (IRE) holds a strategic position as it serves
as a means for the internalization of religious values that influence the formation of students’ personalities
and social behavior.?

However, the implementation of Islamic Education (PAI) at the elementary school level still faces
various challenges, such as limited instructional time, heterogeneity in student abilities, and the suboptimal
use of innovative teaching methods and learning media. Furthermore, collaboration between schools and
parents in fostering religious habits has not yet been fully realized.* This highlights the need for a
systematic evaluation of Islamic Education (PAI) to ensure it operates effectively and contributes to
improving the quality of education.’

Based on this background, the main research question in this study is how effective the PAI learning
system at SDN Banjaran 2 in Kediri City is in shaping students’ religious character and its contribution to
improving educational quality as part of the Human Development Index (HDI). Specifically, this study
focuses on evaluating the four main components of the Context, Input, Process, Product (CIPP) model,
namely the appropriateness of learning objectives, resource readiness, implementation of learning, and
outcomes achieved.

The Context, Input, Process, Product (CIPP) evaluation model developed by Stufflebeam is a
comprehensive evaluation approach widely used in educational research because it provides a thorough
analysis of learning programs.’ Several previous studies have shown that applying the CIPP model to the
evaluation of Islamic Education (PAI) is effective in identifying the strengths and weaknesses of
educational programs.’

Furthermore, other studies confirm that effective PAI learning must integrate cognitive, affective, and
psychomotor aspects through a continuous religious habituation approach.® Habituations such as reciting
the Asmaul Husna, performing the Dhuha prayer, and engaging in Quranic recitation before lessons have
been proven to enhance students’ religious character and discipline.’ This indicates that PAI instruction
makes a significant contribution to shaping human quality, which is part of the Human Development Index
(HDI) indicators.

This study employs the CIPP evaluation model as an approach to comprehensively analyze the Islamic
Education (PAI) learning system at SDN Banjaran 2 in Kediri City. This approach enables a systematic
assessment of planning, implementation, and learning outcomes. Additionally, this study emphasizes the
importance of integrating religious practice activities into the learning process as a strategy to enhance the
effectiveness of PAI instruction and strengthen students’ character.

The novelty of this study lies in the integration of PAI learning evaluation based on the CIPP model
with the perspective of improving the Human Development Index (HDI) at the primary education level.
Unlike previous studies, which generally focused only on learning evaluation, this study highlights the
relationship between PAI learning, the formation of religious character, and its contribution to human
development. Furthermore, the emphasis on religious habit-forming practices as part of the learning
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process offers a practical contribution to the development of a more contextual and sustainable PAI
learning model.'?

METHOD (10 PT)

This study employs a descriptive qualitative approach aimed at gaining an in-depth understanding of
the learning phenomenon in a natural context without manipulating variables.'! This approach was chosen
because it can comprehensively describe the learning process in Islamic Religious Education (IRE) as well
as the interactions that occur within the school environment. Qualitative research focuses on the meanings,
perceptions, and experiences of research subjects, thereby enabling the researcher to gain a deeper
understanding of the phenomenon under study.'?

The research was conducted at SDN Banjaran 2 in Kediri City, located at JI. Pahlawan Kusuma
Bangsa No. 134, Banjaran Village, Kota District, Kediri City, East Java Province. The selection of the
research location was based on the implementation of PAI (Islamic Education) learning integrated with
religious practices, such as reciting the Asmaul Husna, performing the Dhuha prayer, and reciting short
surahs before lessons begin.

The subjects of this study consisted of Islamic Religious Education (IRE) teachers, the school
principal, and students at SDN Banjaran 2 in Kediri City. Meanwhile, the object of the study focused on
the IRE learning system, which was analyzed using the Context, Input, Process, Product (CIPP) evaluation
model, covering planning, implementation, and learning outcomes.

This study was conducted through several stages carried out systematically and continuously. The
initial stage began with identifying issues related to the implementation of PAI instruction at the school.
Subsequently, the researcher determined the research focus based on the CIPP evaluation model, which
encompasses the aspects of context, input, process, and product.

After that, the researcher developed research instruments in the form of interview guidelines,
observation sheets, and documentation forms. The next stage was data collection, which was carried out
through direct observation of learning activities, in-depth interviews with teachers and school officials,
and the collection of supporting documents.

The data obtained was then reduced by sorting and simplifying the information relevant to the research
focus. Next, the data was presented systematically to facilitate the analysis process. Data analysis was
conducted by referring to the components of the CIPP model, namely context, input, process, and product.
The final stage of this study was drawing conclusions and formulating recommendations based on the
research findings. This procedure aligns with the flexible and iterative nature of qualitative research.'3

Data collection in this study was conducted through three main techniques: observation, interviews,
and documentation. Observations were conducted to obtain a realistic picture of the PAI learning process
and the implementation of religious habit-forming activities at the school. In-depth interviews were
conducted with PAI teachers and the school principal to obtain more detailed information regarding the
planning, implementation, and evaluation of learning. Additionally, the documentation technique was used
to supplement the research data by collecting various documents, such as teaching materials, photos of
activities, and relevant school archives. The use of these various techniques aimed to obtain comprehensive
data while enhancing validity through data triangulation.

Data analysis in this study was conducted interactively through three main stages: data reduction, data
presentation, and drawing conclusions. Data reduction involved selecting and simplifying data relevant to
the research focus. Subsequently, the data were presented in a systematic narrative format to facilitate
understanding of the research findings. The final stage is drawing conclusions, which is done inductively
based on patterns and relationships found in the data. This approach allows researchers to interpret learning
phenomena contextually in accordance with conditions observed in the field.'*

Data validity in this study is ensured through several techniques: source triangulation, methodological
triangulation, and member checking. Source triangulation involves comparing information obtained from
various informants, such as teachers, school principals, and students. Methodological triangulation
involves comparing data from observations, interviews, and documentation.
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Additionally, member check was conducted by confirming the research findings with informants to ensure
consistency between the data obtained and the actual conditions. These steps were taken to ensure the
validity and credibility of the data so that the research results are scientifically accountable.'

3.  RESULTS AND DISCUSSION (10 PT)
a) Context Evaluation

The CIPP (Context, Input, Process, Product) evaluation model is a program evaluation approach
developed by Stufflebeam that focuses on decision-making and the continuous improvement of program
quality. This model emphasizes that evaluation should not only focus on final outcomes but also encompass
the entire process from planning through to program outputs. In an educational context, the CIPP model is
highly relevant for evaluating learning systems as it provides a comprehensive overview of needs, resources,
implementation, and learning outcomes. Context evaluation aims to identify needs and the alignment of
program objectives with environmental conditions; input evaluation assesses the readiness of the resources
used; process evaluation examines the implementation of learning activities; while product evaluation assesses
the outcomes achieved in terms of students’ cognitive, affective, and psychomotor development.

A learning system is a set of interrelated components that work together to achieve educational goals.
These components include learning objectives, content, methods, media, educators, learners, and learning
assessment. From a systems perspective, the success of learning is not determined by a single aspect alone, but
by the integration of all these components. Therefore, the evaluation of the learning system must be conducted
comprehensively to identify the strengths and weaknesses within each component. In the context of Islamic
Religious Education (IRE), the learning system is not only oriented toward the transfer of knowledge but also
toward the development of students’ religious character, attitudes, and worship practices. Recent research
indicates that a systems approach to learning is crucial for improving educational quality. Zahroh and Susarno
explain that systems-based learning evaluation, particularly using the CIPP model, provides a comprehensive
overview of the interrelationships between planning, implementation, and learning outcomes.'¢

The research findings indicate that the learning objectives of Islamic Religious Education (IRE) at
SDN Banjaran 2 in Kediri City are oriented toward fostering religious understanding as well as the
internalization of Islamic values in daily life. This orientation emphasizes not only cognitive aspects but also
the development of religious character traits such as honesty, discipline, and responsibility. These findings
indicate alignment between learning objectives and the vision of character education, which is a crucial
component of human development.

When compared to previous research, these findings align with studies affirming that PAI instruction
plays a strategic role in shaping students’ character and morality as the foundation of human resource quality.'”
In the context of the Human Development Index (HDI), the education dimension is measured not only by years
of schooling but also by the quality of educational outcomes, including character development and social
values. '8

Furthermore, students’ need for contextual and practice-based learning has also been clearly
identified. Students find it easier to understand the material through direct experiences such as religious
practices and religious routines. This reinforces the finding that an experiential learning approach is more
effective in religious education.'”

A supportive school environment-such as the practice of reciting the Asmaul Husna, performing the
Dhuha prayer, and engaging in Quranic recitation before classes begin-indicates that contextual factors are
functioning optimally. These practices not only strengthen religious understanding but also foster a sustainable
religious culture. This environment serves as a key factor in improving the quality of education, which is a
component of the Human Development Index (HDI).

b) Input Evaluation
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In terms of input, teachers’ readiness to design and implement instruction demonstrated fairly good
quality. Teachers have teaching experience, have participated in professional development, and are able to
systematically develop instructional materials. This aligns with research indicating that teacher competence is
a key factor in determining the success of learning.?°

However, there are still several areas that need improvement, particularly regarding the use of digital
learning media. These limitations have the potential to reduce the effectiveness of learning in engaging
students’ interest. Other research indicates that integrating technology into learning can enhance students’
motivation and learning outcomes.”!

Furthermore, parental involvement in supporting PAI learning at home remains uneven. In fact,
collaboration between schools and families is a crucial factor in fostering students’ character development over
the long term. This is supported by research indicating that the family environment significantly influences the
development of children’s moral and religious values.??

From the HDI perspective, these input aspects are directly related to the quality of educational
resources, such as teacher competence and the availability of facilities. The better the quality of inputs, the
greater the opportunity to improve the quality of educational outcomes that contribute to human development.

The Human Development Index (HDI) is an indicator used to measure the success of human
development, encompassing three main dimensions: health, education, and a decent standard of living. In the
context of education, the HDI emphasizes the importance of improving the quality of human resources through
access to and the quality of education. Quality education produces individuals with knowledge, skills, and
positive attitudes, enabling them to contribute to community development. Therefore, improving the quality of
learning in elementary schools, including Islamic Education (PAI), plays a crucial role in supporting HDI
improvement, particularly in the education dimension.

Recent research indicates that the quality of education significantly influences the improvement of a
region’s Human Development Index (HDI), particularly in the city of Kediri. Aybek and Oguz (2025) explain
that evaluating educational programs using the CIPP model can help improve curriculum quality and student
learning outcomes, which ultimately contribute to sustainable human development.?* Furthermore, research by
Biardini and Setiana (2026) indicates that CIPP-based educational program evaluations can improve access to
and the quality of educational services, thereby positively impacting human development indicators.?* Thus,
effective evaluation of Islamic Religious Education (IRE) instruction not only impacts the improvement of
student quality but also contributes to an increase in the Human Development Index (HDI).

Research evaluating the Islamic Religious Education (PAI) learning system using the CIPP model is
important to conduct in Kediri City because education is one of the main factors in improving the Human
Development Index (HDI). PAI learning in elementary schools not only serves to impart knowledge but also
shapes students’ character, attitudes, and behavior from an early age.

As a city that continues to grow, Kediri needs human resources who are not only intelligent but also
possess good character and strong social values. Therefore, it is important to ensure that Islamic Education
(PAI) instruction is effective and aligned with the community’s needs. The CIPP model was used because it
enables a comprehensive evaluation, ranging from the context and resources to the learning process and the
outcomes achieved.

This study is also important because there is still a limited number of studies that focus on an in-depth
evaluation of PAI learning at the elementary school level. The results of this study are expected to serve as a
basis for improving the quality of learning as well as a reference for other schools and relevant parties. Thus,
this study has a direct impact on improving the quality of education and shaping students’ character, which
ultimately supports the improvement of the Human Development Index (HDI) in Kediri City.

¢) Process Evaluation
The Islamic Religious Education (IRE) learning process at SDN Banjaran 2 in Kediri City has been
implemented systematically and demonstrates a wide variety of teaching methods. Teachers do not rely solely
on lectures but also combine them with discussions, question-and-answer sessions, and demonstrations of

20 S, Rahman et al., “Teacher Competence and Learning Effectiveness,” International Journal of Instruction,
2022. https://doi.org/10.29333/iji.2022

2l H. Setiawan, “Digital Learning in Primary Education,” Education and Information Technologies, 2022.
https://doi.org/10.1007/s10639

22 A. Lestari, “Family Role in Character Education,” Jurnal Pendidikan Karakter, 2021.
https://doi.org/10.21831/jpk.v11il

23 Birsel Aybek and Osman Ogus, ‘Sustainable and Inclusive Education Reform in Tiirkiye : A Cipp Evaluation
of the Primary Turkish Language Curriculum 7’, 2025, 1-31.

24 Biardini and Dafid Slamet Setiana, ‘A CIPP Model Evaluation of Philanthropy-Based Non-Formal
Education : Evidence from a Community Learning Center in Indonesia’, 5.1 (2026), 1936—47.
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religious practices. This variety reflects efforts to adapt teaching strategies to the characteristics of the material
and the needs of the students, supported by research indicating that the use of varied teaching methods can
enhance student participation and understanding. 2> This finding aligns with various studies stating that the use
of diverse teaching methods can optimize student engagement and comprehension.?®

Additionally, the PAI learning process at this school is reinforced by religious practice activities, such
as reciting the Asmaul Husna, performing the Dhuha prayer, and Quran recitation sessions before lessons begin.
These activities serve not only as routines but also as a means of internalizing religious values into students’
daily lives. This aligns with the concept of the hidden curriculum, which emphasizes that educational values
are acquired not only through formal instruction but also through the culture and customs that develop within
the school environment.?’

From the perspective of the CIPP evaluation model, the process aspect focuses on the implementation
of the learning program in the classroom. Evaluation at this stage aims to assess the extent to which learning
activities proceed according to plan, how interactions between teachers and students occur, and how learning
methods and strategies are actually applied. Additionally, process evaluation serves to identify various
challenges that arise during implementation, thereby providing a foundation for continuous program
improvement. Thus, the implementation of varied and integrated PAI learning combined with religious
practices at SDN Banjaran 2 indicates that the learning process has been sufficiently effective, though not yet
fully optimal.?®

Some challenges still faced include limited instructional time and variations in student abilities. These
conditions require teachers to be more adaptive and innovative, particularly in managing time and applying
instructional approaches that can accommodate student diversity. Within the CIPP evaluation framework, these
findings constitute a crucial component of process evaluation as they provide a concrete picture of
implementation barriers that require follow-up.

Furthermore, the quality of the learning process is closely linked to efforts to improve the Human
Development Index (HDI). An effective learning process not only leads to increased knowledge but also fosters
skills and attitudes that support students’ quality of life. Therefore, optimizing the Islamic Education (PAI)
learning process is a strategic factor in supporting sustainable human development, particularly in the city of
Kediri.

d) Product Evaluation

Learning outcomes are changes in student behavior following the learning process, encompassing
three main domains: cognitive, affective, and psychomotor. Bloom’s Taxonomy emphasizes that the evaluation
of outcomes in the “product” dimension of the CIPP model covers cognitive, affective, and psychomotor
aspects. These three aspects constitute the primary domains in Bloom’s Taxonomy, used to comprehensively
measure learning success.?’ The cognitive domain relates to thinking skills, understanding, and mastery of
learning materials. The affective domain relates to students’ attitudes, values, and character, while the
psychomotor domain relates to practical skills and abilities. In PAI education, these three domains are crucial
because the educational goal is not only to produce intellectually intelligent students but also those with good
moral character who are able to apply religious teachings in their daily lives.

Recent research indicates that learning assessment encompassing all three domains can provide a more
comprehensive picture of learning success. Hidayah and Widodo (2025) state that CIPP-based assessment is
capable of measuring learning outcomes comprehensively, including students’ character and skills.>
Furthermore, research by Gerayllo et al. (2025) indicates that the use of the CIPP model in learning evaluation
can enhance the quality of learning outcomes by assessing not only cognitive aspects but also students’ overall

23 . Hattie, “Visible Learning,” Educational Research Review, 2019. https://doi.org/10.1016/j.edurev

26 M. Suyadi dan Dahlia, “Implementasi Pendidikan Karakter dalam Pembelajaran PAI di Sekolah Dasar,”
Jurnal Pendidikan Karakter, vol. 11, no. 1, 2022.

27 P, Jackson, “Hidden Curriculum in Education,” Curriculum Studies, 2018.

2B D. L. Stufflebeam dan C. L. S. Coryn, Evaluation Theory, Models, and Applications (San Francisco: Jossey-
Bass, 2014).

29 Rizky Pratama Putra and Ulum Surakarta, ‘Objek Evaluasi Hasil Belajar Pendidikan Agama Islam Analisis
Taksonomi Bloom (Kognitif, Afektif, Psikomotorik)’, 5.1 (2024), 18-26.

30" Anisa Nur Hidayah, Joko Widodo, and Kusumantoro, ‘A CIPP Model Based Evaluation of Entrepreneurship
Project Based Learning for Developing Students Entrepreneurial Character: A Case Study at SMA Negeri 3
Semarang’, 14.2 (2025), 167-80.
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learning experiences. Thus, the measurement of learning outcomes in this study—which encompasses
cognitive, affective, and psychomotor aspects—aligns with modern evaluation approaches.>!

The research results indicate that PAI instruction has a positive impact on students’ development
across cognitive, affective, and psychomotor domains. Cognitively, the majority of students achieved learning
objectives and demonstrated improved understanding of religious content.

In the affective aspect, significant behavioral changes occurred, such as an increase in polite manners,
discipline, and the habit of respecting others. Meanwhile, in the psychomotor aspect, students showed
improvement in religious practices, such as performing prayers, memorizing prayers, and the ability to read
the Qur’an.

These findings are consistent with research indicating that effective Islamic Education (PAI)
instruction can enhance students’ character and social behavior.?? Furthermore, fostering a religious culture in
schools through habitual activities demonstrates a long-term impact on student behavior.

From an IPM perspective, these results have significant implications because the quality of education
is measured not only by academic achievement but also by individuals’ ability to engage in social behavior and
contribute to society. Thus, PAI instruction indirectly contributes to the improvement of human quality,
particularly in the educational and social dimensions.

Overall, the findings of this study indicate that PAI instruction at SDN Banjaran 2 in Kediri City has
made a tangible contribution to shaping character and improving student quality. This reaffirms that religious
education plays a strategic role in supporting sustainable human development.

In recent educational research, the CIPP model has proven effective in improving the quality of learning
programs because it provides a comprehensive and systematic evaluation.3* The CIPP model is widely used
across various fields of education because it can identify program weaknesses in detail and provide
appropriate recommendations for improvement. The CIPP model also focuses not only on final outcomes but
also evaluates all components that influence program success, making it more comprehensive than other
evaluation models.** Thus, the use of the CIPP model in the evaluation of Islamic Education (PAI) learning is
highly relevant for comprehensively measuring program effectiveness.

4. CONCLUSION (10 PT)

Based on the research findings and discussion, it can be concluded that the evaluation of the Islamic
Religious Education (IRE) learning system at SDN Banjaran 2 in Kediri City, using the Context, Input,
Process, Product (CIPP) model, indicates that all components have functioned effectively and supported
one another in achieving the learning objectives. This finding confirms that the research objectives
formulated in the introduction—namely, to analyze the effectiveness of PAI instruction in fostering
religious character and its contribution to improving educational quality as part of the Human
Development Index (HDI)—have been achieved and align with the results obtained in the field.

In terms of context, PAI instruction aligns with the school’s vision and mission to cultivate students
of noble character. Regarding inputs, teacher readiness, the curriculum, and facilities are generally
adequate, though further strengthening is needed in the use of instructional media and parental
involvement. In terms of process, learning takes place systematically and variably and is supported by
religious practices such as reciting the Asmaul Husna, performing the Dhuha prayer, and reciting the Quran
before lessons begin, which have proven effective in internalizing religious values. In terms of outcomes,
there has been a significant improvement in students’ cognitive, affective, and psychomotor aspects,
reflecting the success of PAI instruction in shaping character and religious behavior.

More broadly, the results of this study indicate that Islamic Education (PAI) not only contributes to
enhancing religious understanding but also plays a strategic role in supporting the improvement of human
capital quality, particularly in the education dimension of the Human Development Index (HDI). This is
evident in the development of students’ discipline, sense of responsibility, and religious practices, which
have implications for the quality of their behavior and social life.

Furthermore, the findings indicate that integrating PAI education with religious practice activities is
an effective and sustainable approach to shaping students’ character. Moving forward, the findings of this

31 Sakineh Gerayllo and others, ‘Using the CIPP Model to Elicit Perceptions of Health Professions Faculty and
Students about Virtual Learning’, BMC Medical Education, 2025, 1-12 <https://doi.org/10.1186/s12909-025-
06747-1>.

32 A.  Muhaimin, “Pengembangan Pendidikan Islam,” Jurnal —Pendidikan Islam, 2020.
https://doi.org/10.15575/jpi.v9il

33 Mentari Putri Wulan and others, ‘A Systematic Literature Review on the CIPP Evaluation Model’, Journal
of Educational Sciences, 10.3 (2026), 307-20.

34 Tbnu Syakur, Abd Madjid, and Sadam Fajar Shodiq, ‘Analysis of CIPP Evaluation Model on Religious
Programs in Schools : Systematic Literature Review’, 12.3 (2025), 605-20.
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study hold promise for further development, whether through strengthening technology-based learning
innovations, enhancing collaboration between schools and parents, or expanding research across different
educational levels. Thus, this study is expected to serve as a reference in developing a more comprehensive
PAI learning evaluation model oriented toward improving educational quality and sustainable human
development.
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